Influences on class climate
Teacher: Attitudes, ways to perceive and interpret
· Development of self-perception, making emotional sentiment transparent, accepting and articulating ones own needs and emotions.
· Giving positive attention for desired behaviour.
· Accepting errors instead of being obsessed with reaching goals, especially in case of exceptionally problematic teenagers.
· Defining interferences or the like as compensatory reaction or lack of competence.
· Avoiding one-sided blaming and condemnation, expressing own shares.
· Understanding oneself as model in communication.
· Conveying empathy and sympathy (and maybe thereby triggering it).
· Demanding mutual respect between teachers and teenagers (referencing to relevant issues, showing respect for statements of others, ways of self-respect…).
Shaping interaction between teacher and pupil
· Decide on five appreciative messages to transmit to the problematic pupil during the next week.
· Register unrelatedness towards specific teenagers. Come up with at least three ideas what you as teacher want to do differently or experience differently concerning yourself during the next week.

· Warm, affectionate relationships; reinforce the interpersonal level e.g. via (short) one-on-one talks.

· Give fair comment as expression of your point of view (“I … “).

· Clearly express limits, predictability, even persistency of position: Give distinct and short instructions like “I don’t want that!” while keeping aggression-free eye-contact.
· Ask questions (e.g. about intentions, correlations, courses of action, feelings, suggestions).
· Establish affirmation and enhancement or strategies of indirect regulation, respectively.
· Use physical and social enhancers. (Teenagers showing deviant behaviour might have to be habituated step by step to intrinsic motivation via extrinsic enhancement.)

· Address specific observable behaviour instead of judging the person.
· Express appreciation with careful phrasing.

· Develop rules collectively: “The pupils may…” instead of “It is not allowed to…!” Prohibition of one thing while permitting something else.
· Control and if applicable relaxation by spatial and/or bodily nearness.

· Release of tension via humour.
· Demand from pupils to take responsibility: “I skipped, disturbed, beat,…”

· Demand compensation in case of damages.

· Write letters to teenagers, educators and parents, especially in positive exceptional cases.

· Ask for the need of counselling, subjunctive instead of imperative. (“What shall I do?” “What would you do if you were in my place?” “How would you react if I…?”).
· Respond to effect, to impact instead of offender´s personality and / or purpose.

· Engage in meta-communication while accepting (parts of) disruptions (“I understand that you are angry from time to time. Can you explain why your anger is so intense and why you’re angry so often?”).
· Transparency of conflicts of aims and contradictions on behalf of the teacher (e.g. thinking loudly in front of the pupils).
· “Secret agreements” with pupils which can be affirmed e.g. via winking at the beginning of a lesson.

· Invent nonverbal signs or body language which is understood by the class.
· Stage theatrical effects in order to disrupt and install antagonistic stimuli.
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